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Our school’s Latin motto is ut vitam habeant.  It means, “that they 
may have life,” and comes from John 10:10, where Jesus declares 
that he has come that we may have life to the full.  Jesus wants 
life to be about serious matters, but serious is surprisingly fun. If 
the Christian life is seriously fun, why doesn’t everyone want it?

We are born seeking satisfaction for our appetites, both physical 
and emotional.  We spend our years as parents and teachers helping 
our children, our students to learn how to and not to satisfy those 
appetites.  They want life to be fun!  We want it to be the right kind 
of fun.  The Jewish monarch, Solomon, looked back upon all of 
his labor and striving to satisfy his own appetites only to look back 
with great regret and declared, “So I hated my own life, because 
the work that is done under the sun was grievous to me.  All of it is 
meaningless, a chasing after the wind.  I hated all the things I had 
toiled for under the sun, because I must leave them to the one who 
comes after me” (Ecc. 2:17-18).

Power, safety, security, comfort, romance, food and wine, 
influence, success.  Solomon achieved them all only to feel that 
he had wasted his life.  He had fun.  It wasn’t serious fun, though.  
Our nation’s leaders articulate the purpose of education as follows:  
“To prepare Americans for jobs of the future and help restore 
middle class security” (whitehouse.gov).  Despite the accolades 
given to character and faith in political speeches and in public 
school character education programs, our people are quietly 
believing that having the most lucrative jobs and amassing wealth 
for the sake of the “good life” and financial security will satisfy 
our appetites.  Middle class security is more fun that middle class 
insecurity, but does it qualify as serious fun?

Centuries of reflection and wisdom from those who have gone 
before us tell us that true joy is found not in financial security 
or in having the most recreational time but in getting an appetite 
overhaul, in learning to consume such initially distasteful food 
such as discipline, suffering, patience, humility, generosity, and 
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self-control.  In the end, such a diet changes our appetites until we 
find such food seriously fun.  Jesus himself said, “My food is to do 
the will of my Father” (John 4:34)  Jesus relished doing God’s will.  
He enjoyed it!  It was his very sustenance.  When he declared that 
he came ut vitam habeant, he was introducing a paradox, namely 
that to find life you have to lose your life.  To have fun, fun must 
not be your primary concern.  Initially, abundant life in Christ can 
look a bit like giving up one’s life.  There are moral restrictions, 
commitments to unlovable people, and demands upon our time 
and resources.  The call is to trying to live perfect lives.  However, 
as God changes our appetites, we begin to find greater and greater 
joy in the so-called demands placed upon the disciple of Christ.  
We find sustenance, contentment, joy, and serious fun. 

Being a Christian is fun.  Taking life seriously is fun.  The higher 
the stakes, the greater the calling, the more cosmic the meaning of 
life, the more everything matters.  The more everything matters, 
the more fun life is.   As classical Christian educators, we want life 
to be fun!  Not the kind of fun that leaves us empty and resentful 
when we wake up in the morning or when we look back on our 
lives, but the kind of fun that comes from finding life deeply 
meaningful rather than temporarily satisfying.  Our curriculum, our 
discipline, our extracurricular activities, and our social gatherings 
are designed with this in mind.  It is my prayer that we will feed 
our children’s appetites for life that is truly life (1 Tim. 6:19)—and 
seriously fun.

by Paul Q. Fisher, M. Ed.
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What then, of sports? At CCS, we believe that if a Christian 
sporting culture is possible, then it should look like the greatest 
commandment—training our children to love the Lord their God 
with all their heart, soul, mind, and strength.

Contrary to popular opinion, sports are not holy.  There are those 
who worship sports and treat them as a religion, and they’re called 
weirdos. “Fan” is simply short for “fanatic,” which is another 
word for for weirdo.  Sports can, however, sanctify or prepare for 
holy living, both athletes and fans, and this is the primary value 
of sports at CCS.

And how do sports bring about sanctification? By bringing out 
the absolute worst in absolutely everyone involved.  As a coach, 
athlete, spectator, and former athletic director, I can only speak 
from experience and observation, but observation and experience 
tell me that sports definitely have the potential to expose and 
amplify the sinful natures of those involved. Ironically, this 
potential is also the very thing that makes them such valuable 
tools for sanctification.

Anger, rage, malice, slander, filthy language, deceit, bitterness, 
jealousy, unwholesome talk, sexual immorality, drunkenness, 
brawling, debauchery—pick any sin from any list in any of Paul’s 
letters, and I bet you I can find a news article highlighting that 
very sin surrounding high school, college, and professional spors. 
The sporting world is rife with sin because the sporting world is 

Are sports and Christianity compatible? If so, what should a 
Christian sporting culture look like?

Hearing that Jesus had silenced the Sadducees, the Pharisees got 
together. One of them, an expert in the law, tested him with this 
question: “Teacher, which is the greatest commandment in the 

Law?”

Jesus replied: “‘Hear, O Israel: The Lord our God, the Lord is 
one. Love the Lord thy God with all thy heart and with all thy soul 
and with all thy mind and with all thy strength.’ This is the first 
and greatest commandment. And the second is like it: ‘Love thy 
neighbor as thyself.’ All the Law and the Prophets hang on these 

two commandments.”
Matt. 22:34ff. / Mark 12:28ff

We often talk about this Golden Rule laid out by Jesus. When 
understood correctly and completely, this one command may sum 
up the entirety of Jesus’ practical expectations for the life of the 
Christian.  Once considered, we realize that the two commands 
mentioned by Jesus may really be rolled into one—the first—since 
we can only truly love God by actually loving our neighbor. How 
we do that is spelled out elsewhere by Jesus: “So in everything, do 
unto others what you would have them do unto you, for this sums 
up the Law and the Prophets.” (Matt. 7:12) So there is the short 
answer. How do I love my neighbor? Take what I want . . . and 
then give it away.

by David Niehls

Heart, Soul,
Mind, and
Strength

Seriously
Fun
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rife with people. Do sports and their atmosphere bring out these 
sins in people? Without a doubt. Do they do it on a local, national, 
and international stage for the world to see? Unfortunately. If we 
woke up tomorrow morning and sports no longer existed, would 
these same people still be committing these same sins in some other 
context? Of course.  It is not sports that bring their sins to people, 
but people who bring their sins to sports. Sports may magnify sin, 
but they do not produce it. (Jas. 1:13-15)

Neither do sports produce in people those noble qualities from 
Paul’s lists of virtues:   perseverance, teamwork, loyalty, fidelity, 
commitment, discipline, compassion, kindness, gentleness, 
patience, humility, respect, self-control—and the list goes on. 

But perhaps we expect too much of sports. Why all this talk of 
virtue and vice, sin and sanctification? What happened to the good 
old days when kids just played sports because they are fun? Can’t 
we just leave it at that?

Well, we could if we were children—or hedonists. As Christian 
adults, however, our responsibility impels us further. We must ask 
ourselves, “Why sports? Beyond the fun, what is the point?” If the 
answer is simply hedonism, then our initial question is answered:  
Sports and Christianity are incompatible. Sports are fun and they 
do promote health and physical wellness, but those are not ends 
in and of themselves except to the hedonist.  We must go further.

All of my coaches seemed to know that sports were about more 
than having fun.  Nearly every coach I ever played for at some 
point told me, “Sports are a microcosm of life.” By the time I got 
to college, I was sick of hearing it. Now I find myself repeating 
the same message to my own players. It’s true—sports do, in a 
very tangible (and possibly unique) way, act as a training ground, 
allowing us to vicariously practice extinguishing the flaming 
arrows of the evil one without the grave consequences that would 
result from being pierced by the real things. The older our children 
get, the more important this training ground becomes. The arrows 
only get bigger.

So the way forward is apparently backward. If sports are a 
microcosm of life, then we must step back and ask ourselves, 
“What is the end goal of life?” The heathen has trouble answering 
this question, which is why hedonism tends to surround popular 
sporting culture. To the Christian, however, the answer is simple. 
The goal of life is sanctification—a journey toward ever-increasing 
holiness, striving to imitate our Lord and Savior. If sports are a 
microcosm of life, then their goal must be the same—to help bring 
about such sanctification. 

How, then, is this accomplished? What does a Christian sporting 
culture actually look like? 

“Whatever you do, work at it with all your heart, as working for 
the Lord, not for men, since you know that you will receive an 
inheritance from the Lord as a reward. It is the Lord Jesus Christ 

you are serving.”
Colossians 3:23-24

“When Christ calls a man, he bids him come and die.”
Dietrich Bonhoeffer

A Christian athlete will strive for excellence, giving 100% on and 
off the field, because the Father demands nothing less. When he is 
fouled and the referee turns a blind eye, he goes right on playing 
with all of his might, refusing to give in to the temptation to throw 
up his arms in protest, or to retaliate against his opponent. His focus 
is singular; his eyes are fixed on victory. He does not “get down” 
on his teammates when they make a mistake, but encourages them, 
picking them up when they fall. He is honest and hard-working. He 
respects and obeys his coaches. He respects the referees, opponents, 
and fans. He sets an example for his teammates by being on time 
and hustling through every drill because his desire is to make 
himself the best player he can be, so that the team can be the best 
that it can be. He is eager to assist his coach and his teammates and 
leads through service. In everything he does—heart,  soul, mind, 
and strength—he seeks to glorify others rather than himself, and 
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by doing so to bring glory to his Father in heaven. He is the player 
that other players want to imitate and that coaches want to coach. 
Everyone that comes in contact with him goes away thinking, “I 
wish I had a player like that on my team.” 

As Christian coaches and parents, these are the types of athletes 
we should seek to produce, because these are the types of athletes 
the Lord desires. Not because they are athletes, but because they 
are people, and He desires them to be His people. If we teach 
our children to play sports with all of their heart, soul, mind, and 
strength for the glory of God their Father, then they will in turn live 
their lives with all of their heart, soul, mind, and strength for the 
glory of God their Father. 

So what does a Christian sporting culture look like? It looks like a 
Christian community where parents and coaches lead their athletes 
by example, seeking to shepherd them toward sanctification, and 
providing them with a practice shield as they are bombarded with 
(relatively innocuous) bolts of trial, tribulation, deceit, injustice, 
cruelty, conceit, humiliation, and any other ammunition on the 
court or field, in an attempt to prepare them for the more sobering 
challenges they will face later in life, loosed from the fiery bow of 
the evil one himself. 

Sports are not a cure. Neither are they a disease. Sin is the disease, 
and Christ the only cure. Are sports and Christianity compatible? 
Only so far as people and Christianity are compatible. “Practice 
makes permanent,” and sports certainly do reveal character, but 
they can only develop it if grounded by a Christian worldview that 
can answer the question, “Why?”  As Christian parents, coaches, 
and fans, this is the type of training we should desire for our 
children—all of our children. Sports are a little thing, but “he who 
is faithful in a very little will also be faithful in much, and he who 
is dishonest in a very little is also dishonest in much”—heart, soul, 
mind, and strength.
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to improve the human condition out of love for our neighbors 
because of Christ.  The holistic approach of teaching science in the 
historical and moral context provided in a classical and Christian 
model provides students with deep guiding truths and convictions 
that make them masters of technology rather than unwitting slaves 
to it.  It drives students to dream of ending suffering of peoples 
who do not yet have access to education or first-rate medical care 
and to create technologies that equip those with handicaps to 
experience a high quality of life.  Conversely, it also gives students 
the wisdom and perspective from history and the heritage of faith 
to help them to realize that not all advancements are progress and 
that not everything that can be done should be done.  It is a cold 
shower that sobers students up from a technology-drunken stupor 
to instead pursue technology within the protective and life-giving 
boundaries of the Gospel.

Some might say, “That’s all well and good, but none of that 
speaks to the classical school’s ability to help students actually 
be scientists.”  That’s certainly true.  The practical skills and 
knowledge necessary to actually do science require methods that 
call students to be engaged in inquiry and problem-solving, utilizing 
the skills and instruments of science and the parameters of logic.  
Classical education is uniquely positioned to make scientists of its 
students.  The predominant methodology for teaching science in 
the grammar school (grades K-5) is experience and inquiry-based.  
The purpose is to nurture wonder, amazement, and curiosity in 
students.  Human beings, even scientists, pursue what they desire.  
The goal of the classical academy is to inspire wonder and an 
insatiable appetite for asking questions and finding answers.  To 
be sure, students spend time memorizing scientific knowledge 
about their world and practicing skills such as measurement and 
the rudimentary calculations necessary for doing science, but the 
key ingredient in the classical school is the creation of wonder 
and even reverence for the art of science through experiences that 
nurture an affection for scientific pursuits.  We aim to graduate 
students to our logic and rhetoric schools (secondary school) who 
are curious and full of wonder about the natural world.  It is this 
affective quality in students that will propel them on through the 
hard work of secondary school science.

In the middle school program or logic school, students take formal 
courses in logic so that science, which is the exercise of reason 
in the pursuit of answers to questions about the natural world, 
might be built upon sound thinking and problem solving.  It is the 
teaching of scientific facts and lab skills in conjunction with logic 
that makes the best young scientists.  Other models of education 
fail to teach logic to their students, sending them into the scientific 
community without a prerequisite body of knowledge and skills.  
Science without logic is science without reason.  One cannot 
exist without the other.  The science courses in the logic school 
emphasize critical thinking and application of logic in controversial 
issues in science and in laboratory experiences that provide the 
opportunity for students to propose answers to questions and to 
design and carry out logically sound experiments and research that 
will reward their hard work with new insights into how the natural 
world works.  This is accomplished especially well in our science 
extension courses such as Scientific Inquiry and 4-H.

In the rhetoric school or high school, the foundation of wonder 

and curiosity, of essential knowledge and skills in each of the 
scientific disciplines, and of logic, can be built upon with serious 
conversation and experimental inquiry into great complexities 
of both the natural world and the ethical and moral questions 
surrounding our scientific pursuits.  Logic is utilized with dexterity 
to answer questions about the natural world, experiments are 
designed based upon what we already know and upon sound 
reasoning, and data is analyzed to draw conclusions.  This high 
level critical thinking exercise is uniquely supported by the 
classical model.  The methodologies of the high school program 
in the classical school equip students to join the dialogue in 
the greater scientific community, with opportunities to present 
their positions and findings in interscholastic competitions that 
require students to apply the skills learned in logic and rhetoric to 
presenting scientific findings from their own research to panels of 
scientists.  At Coventry, this is most often accomplished through 
the Pennsylvania Junior Academy of Science

Finally, the rigor of the classical academy prepares students for the 
rigor and trials of scientific research and collaboration.  The classical 
approach calls for a thorough, accurate approach to all intellectual 
pursuits.  Because we believe that studying mathematics and 
science is to study the mind of God, to peer into his imagination, 
order, and purpose, we have compelling reason to dig deeper and to 
strive for mastery and cohesion in planning and presenting science 
curriculum that helps students to retain and implement the key 
concepts of science.  In the grammar school this is evidenced by 
the commitment to long-term retention of encyclopedic knowledge 
about the world and the universe through repetition and regular, 
comprehensive assessments.  In the secondary logic and rhetoric 
schools, this is evidenced by the intentional focus upon integration 
of the sciences into a cohesive whole and upon inquiry-based 
learning that leads students to never stop asking questions.  Lab 
work is not the following of a cookbook recipe but rather the hard 
work of trial and error, problem solving, and trying and trying 
again until something is learned.  The classical model is based 
upon seeking truth, goodness, and beauty, and should develop 
tenacious character and inspire in young scientists a never-ending 
appetite for more depth of understanding.  

With regard to science, Classical education provides a distinct 
advantage over progressive education because of its content, 
methodologies, and rigor.  While this does provide a competitive 
advantage as our students enter universities, the greatest value 
is the perspective and purpose that the greater historical, 
philosophical, and moral contexts provide for our young scientists.  
Tolkien’s wise elven lord, Elrond, captures that perspective and 
purpose in his comments about the greatest technology of Middle 
Earth, “Those who made the three elven rings of power did not 
desire strength, domination, or hoarded wealth, but understanding, 
making, and healing, to preserve all things unstained.”  In the case 
of Christ-followers, our desire for science must be as pure as the 
elves’ purpose for the rings of power, which fans of Lord of the 
Rings know were used by those of corrupt desires to do great evil.  
We pursue scientific advances to understand nature of our Creator 
(Romans 1:20), and based upon what we learn of Him to make 
life-giving and God glorifying advances, to heal bodies, minds, 
and souls, and to restore creation and the human experience to the 
glory of God.

“The value of an education in a liberal arts college is not the 
learning of many facts but the training of the mind to think 

something that cannot be learned from textbooks.”
—Albert Einstein

One of the great myths about classical education is that it is 
outdated and does not equip students for a science and technology-
driven marketplace.  This myth does great injustice to the truth 
about science and classical education.  With regard to science, 
Classical education provides a distinct advantage over progressive 
education because of its content, methodologies, and rigor.  

The content of the classical academy provides the intellectual, 
historical, cultural, and moral context for practicing the art of 
science.  It borrows the medieval model of education that divides 
content and methodology into the trivium of grammar, logic, and 
rhetoric, and the quadrivium of the mathematical arts of arithmetic, 
geometry, astronomy, and music.  In modern times we repackaged 
the quadrivium as all of mathematics, all of the natural sciences, 
and the visual and performing arts.  

We must remember, however, that these “subjects” are more like 
lenses or perspectives through which we choose, deliver, and 
assess curricular objectives.  For example, in our grammar school, 
we do not teach only English grammar, but rather we teach the 
grammar or fundamental knowledge and skills of all disciplines, 
including science and the arts.  In the middle school, we teach 
not just the formal logic course, but we apply logic to every 
discipline, taking students beyond grammar to reasoning and 

asking questions about the abstract in each discipline.  We do not 
just teach how to speak and argue persuasively in the high school.  
Instead, we apply rhetoric to each discipline so that students 
are taught to evaluate, compare, communicate, and apply ideas 
in new and novel contexts.  To be sure, the mathematical arts of 
the quadrivium find their fullest expression in the rhetoric level 
or high school, but the foundation for the advanced sciences or 
any other high school discipline is uniquely and most effectively 
laid in the grammar and logic content of the classical academy 
because students are systematically taught the essential grammar 
of the subject and are equipped with the logic toolbox necessary 
to reason through challenges in the advanced content presented in 
high school. Schools that teach high school sciences without first 
teaching the rigorous grammar and logic prerequisite to actually 
practicing science set their students loose with chainsaws before 
they’ve learned to use scissors safely.

While the trivium of the classical academy possesses sufficient 
merit because it uniquely provides the intellectual framework or 
“tools of learning” necessary for future scientific pursuits in a way 
that progressive schools do not, the added value of the cultural, 
historical, and moral context for science places classical academies 
in a class of their own with regard to preparing future scientists 
and responsible citizens of a science and technology-saturated 
world.  To try to build advanced science education without these 
key foundational blocks, is to ensure that mankind’s use of science 
will lead to a dreadful expression of a fallen world, not a more 
redeemed, Christ-centered one.  Tolkien’s wise wizard, Gandalph, 
of Lord of the Rings fame, warns us, “Perilous to us all are the 
devices of an art deeper than we possess ourselves.”  Scientific 
and technological pursuits must be informed by and governed by 
moral and historical counsel or we are likely to unwittingly harm 
ourselves by meddling with an art deeper than we can handle.  
The same power that science holds to drastically reduce the infant 
mortality rate and to nurture extremely premature infants to life 
and vitality, also has made it possible to “safely” destroy the lives 
of over one million unborn infants per year in the United States 
alone.  The same power that science holds to manipulate nuclear 
energy to provide dependable and clean energy to our communities 
has been used to wipe out nearly 250,000 Japanese citizens in the 
press of a button.  The same power that science holds to provide 
technologies and procedures to treat obesity and heart disease is 
the power that created the television and computing technologies 
that have made us a sedentary population with exponentially 
growing yet largely preventable health problems stemming from 
a sedentary lifestyle.  When we do not ask critical questions 
informed by history, philosophy, and theology, and when we do 
not involve ourselves in the great conversations about what is true, 
good, and beautiful, we fail to equip the next generation with the 
wisdom and dexterity to handle the devices of the art of science.  

Classical and Christian education does well to heed Tolkien’s 
warning.  It considers Voltaire’s (the French Enlightenment 
writer, philosopher, and playwright) adage, “With great power 
comes great responsibility.”  It teaches students that not all power 
should be pursued, and certainly that desire for power and ease 
in life is fraught with dangers that history has already illustrated 
for us and that the Scriptures sternly warn against.  It raises the 
bar for the holy purpose of science and technology, namely, to 
glorify God by using his gifts of intellect and natural resources 
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and havoc in the surrounding area.  This bothered Penrose a great 
deal. Bill McGee, former middle school principal and director of 
development, suggested to Penrose on several occasions that he 
ought to help us purchase the property.  In the end, Penrose did 
come through in helping the school to secure this property through 
his generosity to the school.

Bill, who now serves on the school’s board of trustees, was 
instrumental in building and maintaining an ongoing relationship 
with Penrose.  Bill would often visit Penrose.  They discussed 
topics that interested Penrose such as the stock market, his car, 
and the development of his former property, now the school’s 
campus.  Bill would bring Penrose up-to-date with developments 
at the school, the students, and the school’s interest to expand and 
obtain future property for expansion.  Bill’s role was critical in 
developing this relationship with Penrose in the early 90’s, before 
Penrose’s age started to lessen his ability to communicate.  Penrose 
really liked Bill and confided in him.

The Coventry kids would often 
visit Penrose or call to him from 
the grounds of the school if they 
spotted him from afar.  When 
the kids would sing carols and 
recognize his birthday, it was not 
uncommon for Penrose to fold-
up a $10 dollar bill and hand it to 
Mark as a contribution or thank 
you for their kind act.  Outside of 
this kind gesture of appreciation 
to the kids, Penrose did not make 
donations to the school even in 
response to solicitations.  

As Penrose grew older, many were 
concerned about his wellbeing as 
his balance became increasingly 
unstable.  Penrose rode his bike into his 80’s and drove his car into 
his 90’s.  On one occasion, Penrose did fall in his basement, and 
the screen door was locked from the inside.  Cyndy Schnovel, the 
school’s business manager and a neighbor of Penrose, and Mark 
Niehls, the school’s superintendent at the time, had to bend the 
aluminum frame on the door to get into the house to help Penrose.  
Another incident happened while Penrose was mowing his lawn.  
He fell, broke his glasses, and cut his face, and Mr. Niehls took 
him to the hospital emergency room to receive medical care.  Day-
to-day opportunities for expressions of love to a neighbor created 
a close relationship between the school and Penrose.

In December of 1999, Penrose Keller passed from this life at 
the age of 94.  Little did his Christian school neighbors realize 
that his estate would be worth in excess of five million dollars.  
Penrose made two small personal bequests, one to a friend and 
another to a neighbor.  The balance of his estate was to be divided 
equally between four local charities:  the NORCO Fire Company, 
the Salvation Army, the Masonic Order, and Coventry Christian 
Schools.  So, on the Tuesday before Thanksgiving of 2000, Bill 
McGee and Mark Niehls went to a lawyer’s office in Pottstown 
and picked up a check for one million dollars.

Neither Altha Klebe nor Penrose Keller ever had a child or 
grandchild in the school.  But they watched closely and liked what 
they saw.  They have been some of the most generous benefactors 
the school has known.  At just the right time,  God provided for 
CCS through the generosity of an unassuming neighbor.  Penrose’s 
bequest provided the funds which were needed to establish the 
secondary program at CCS and to purchase the Pleasantview 
Campus in 2003.  

It is in honor of Mr. Penrose Keller that the board and administration 
of Coventry Christian Schools announces the formation of the 
Keller Society.  This unique and prestigious group of benefactors 
includes those individuals or couples who have made a bequest or 
planned gift to Coventry Christian Schools.  The inaugural class 
includes: Mr. Penrose Keller, Mrs. Isabel Wheeler, Mr. Charlie 
Keinard, Mr. & Mrs. Chip Hartzel, and Mr. Paul Graefe.  Penrose, 
Isabel and Charlie have all passed, and the school was blessed to 
be included in their wills and estates.  Mr. and Mrs. Hartzel and 

Mr. Graefe are living members 
who have committed gifts in their 
estates.

While we have chosen to name 
this special society after Mr. 
Keller because of his significant 
gift to CCS, it is important to 
note the significant impact that 
all bequest gifts can have upon 
the school.  Take, for example, 
Isabel Wheeler, who left CCS 
a gift of $15,000.  Her gift was 
restricted to form the school’s 
first endowment fund.  Her 
commitment has inspired others, 
and that endowment has now 
grown to more than $100,000.  All 
gifts are significant, regardless of 

the amount, because they are investments that grow and inspire 
others to give.

So why join the Keller Society?  
First, your greatest capacity for a major charitable gift occurs 
through your estate.  All three of the schools bequests were just a 
portion of the estates from which they came, yet those three single 
gifts represent one-third of all charitable gifts made to CCS over 
31 years.

Second, we want to honor your interests and desires for your gift.  
Perhaps you have a specific passion at CCS such as the performing 
arts or science.  By working with us in your estate planning you 
can help direct your gift to the area that matters most to you.
Lastly, by making your gift known, you will help to inspire others 
to join with you in supporting CCS.

Now is the time to support CCS.  You can help us secure the 
future of Coventry Christian Schools to make a classical Christian 
education available to future generations of Coventry Kids.  If you 
are interested in learning more about a planned gift to CCS, please 
contact John Mark Niehls, director of development and finance.
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“They share freely and give generously to those in need.  Their 
good deeds will be remembered forever.  They will have influence 

and honor.”
Psalm 112:9

The year was 2000.  Coventry Christian Schools had not yet 
graduated its first senior.  The school was filled with the energy and 
excitement of an organization that had experienced 16 consecutive 
years of growth.  Things were looking up at CCS.  Behind all of all 
of the obvious signs of success, God was working to provide for 
the school at just the right time through a surprising individual, Mr. 
Penrose Keller.  This is the Penrose Story.

The former Coventry Campus of CCS was housed in what is 
known to North Coventry Township seniors as the Keller place.  
The Keller family lived on the property for at least two generations.  
Altha Keller Klebe inherited this property from her parents and 
resided there nearly her entire life.  In 1987, when Altha was in 
her 90’s, she sold the family property to CCS.  Altha drew out a 
sketch plan for a small two-bedroom rancher and had it built to 
her specifications on South Keim Street.  Altha and her brother, 
Penrose Keller, lived in the new small, two-bedroom rancher.

Altha liked the idea of the family’s house being maintained and 
renovated for use as a school for little people (as she called them).  
She did not have any children of her own and was widowed very 
early in life.  Penrose had one estranged son, who, not being very 
close to Penrose or Altha, had moved to Florida.  

Altha, who was represented by her realtor and lawyer was very 
much in charge of her own negotiation in the sale of her property 
to the school.  In fact, she had an offer, which was more than what 
the school was offering, from a local gas service station.  However, 
Altha agreed to sell the property to the school for $127,500.00.

The property had three buildings: the house which CCS converted 
to classroom space and offices, a two-car garage, and a two-story 

stable.  Both the garage and stable were torn down.  For several 
years, wood from the stable was used to make wooden plaques for 
the awards given out at the annual Founders Dinner.  In the early 
1900’s, the garage was the first Ford car dealership in Pottstown. 
The school demolished the garage in 1994 to make room for the 
first permanent addition to the school.

Altha not only sold the property to the school, but she also agreed 
to hold the mortgage note so that the school could purchase the 
property.  The school was only four years old at the time.  It was 
housed in the Coventry Hills Church of Christ on South Hanover 
St., with minimal overhead and only 56 students.  Since the school 
did not have a significant financial history, securing a commercial 
loan would have been challenging.  Altha was willing to hold that 
note so that the school did not have to approach another lending 
institution to seek a commercial loan to purchase the property.  
This was a big advantage to the school.  Mr. Niehls would often 
hand deliver the mortgage payment to her personally and bring his 
two children along. 

Altha (Keller) Klebe held the mortgage note for the school, which 
had a 20-year amortization schedule with a balloon payment of the 
balance due three years later.  She did not live to see that balloon 
payment made to her.  Her estate passed on to her brother.  Penrose 
extended the agreement the school had with his sister annually for 
three years.  For six years, Altha and Penrose held the school’s 
mortgage.  Within those six years, the school grew extensively 
both financially and in enrollment.  In 1993, when interest rates 
dropped, Penrose “did the school another favor” by calling the note 
and forcing the school to refinance its debt at a very low interest 
rate of six percent and pay him off.  In 1993, the school recognized 
Penrose for his generosity and all that he had done by presenting 
him with the school’s highest recognition, its Founders Award.

Penrose had a good relationship with the school and liked watching 
it grow and flourish.  He often stated that the school should 
purchase the property west of the school.  The buildings were 
extremely run down and had tenants who created a lot of noise 

A CCS
Thanksgiving

Story
by John Niehls
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On Friday, November 7th, a blustery cold day, grammar school 
students in grades K 5 were greeted by Mr. Mark Niehls in a pre-
Revolutionary War era costume, and entered the log hewn doors of 
Coventry Christian School to begin their day with devotions in the 
dark chapel. Kids were dressed in felt caps, bonnets, flannel and 
plaid, and ladies and girls alike wore long skirts of homespun and 
calico. This Friday was Colonial Day! A day devoted entirely to 
living out one of the time periods that are studied by our students 
and made possible by a cadre of over 30 parents and grandparent 
volunteers, and hours of planning and preparation. This day was 
devoted to playing, singing, working eating and learning as well 
as basking in the methods and patterns of a time gone by. After 
singing Amazing Grace and Praise God from Whom all Blessings 
Flow, and reciting and reading scripture, students moved with their 
fellow one room school mates through five stations before lunch. 
Siblings spent the day with their brother or sister, just as they 
would have in a one room schoolhouse setting.. Little children 
were helped by older children in tasks and activities of the day.
Mrs. Laurie Shirey never broke character as the no nonsense school 
marm, gathering her pupils to the school door with the school 
bell, checking kids fingernails and behind their ears for dirt, and 
sending them to wash in the creek before entering the one room 
schoolhouse, (normally the site of our cafeteria) for the day. She 

pointed out the privy, in case of need, and also made sure that 
the students knew where to collect the wood in the bucket for the 
pot bellied stove in the middle of the school room. Also, children 
saw the communal drinking fountain; galvanized metal bucket 
and dipper, that was stationed in the school room! Lessons were 
prefaced with prayer and the singing of a Godly hymn. Students 
then proceeded to be introduced to their hornbook, and were 
instructed in penmanship as they attempted to copy their names 
onto their slates with chalk. Further, students used the ink wells 
and feather pens to copy school rules. Later in the day, after 
their introduction to the school house, students re assembled for 
their mixed age group old fashioned spelling bee! Many students 
reported that they were very surprised at how strict the rules were 
for school but that it was also a favorite part of their Colonial Day.
To be sure, students also participated in a fair amount of work 
for Colonial Day! Not only had they made their own corn bread, 
applesauce, and hard boiled and peeled eggs the previous day for the 
luncheon for Friday, they also were tasked to stack firewood, shake 
cream to butter, make ice cream, sweep the sidewalk, and draw 
water from the well and carry the water. They also participated in 
the gleaning of the garden, harvesting the last of the crops from the 
existing Project Purpose Garden, as well as readying the garden 
for winter by pulling out plants that needed to be composted, and 
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by Jill Barton

digging up some soil.
There was some time for games, and student braved the wind to 
play stick ball, hopscotch and jump rope. They were also taught 
and practiced archery, though of course, with an emphasis that
archery would not have been just for sport, but for necessity in 
Colonial times. The day would not have been complete without 
the the farm animals that were featured from a local company and 
children enjoyed the mule, ducks, rabbits, geese, and sheep while 
learning of each animals’ use during the time period.
After the very busy morning, almost 200 people settled in the 
events center for a beautiful lunch that consisted of completely 
homemade foods; chicken noodle soup, yeast, corn and rye breads, 
jams and butter, applesauce, hard boiled eggs, and sugar cookies. 
Students were again surprised to learn that in Colonial Times, it 
would have been normal for children to not speak unless spoken to 
at dinner, and for adults to begin eating before the children!
The winds and even some sleet drove our event indoors for the 
afternoon, but students still were able to be productive as they 
would have been more than 200 years ago; everyone learned to 
sew a button, had a spelling bee, and heard colonial era stories 
in the library. The day ended with a closing devotional giving 
thanks to God for the day, the more than 30 parent and grandparent 
volunteers, and our ability to praise God and know Him more 
as we studied living history together. As students wrapped up 
their afternoon sessions, they reflected on their experiences by 
recording their day on a graphic organizer. Their papers were 
filled with happy drawings of school marms, outhouses, animals, 
Bibles, and feather pens, with words characterizing the day such 
as “picking weeds was the hardest part,””gardening in a dress 
was pretty hard,” “I was surprised that all the chores the boys had 
to do required strength,” and some kids favorite parts of the day 
were; “tasking ice cream we made, carrying firewood, archery, 
the animals, pulling out the garden’s dead plants, and of course, 
lunch!”

Colonial Days
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The Coventry Christian Schools’ PTO has been busy! Last year 
we held our 20th annual auction, raised $20,000, supported 
student field trips, fulfilled classroom requests, and funded teacher 
allowances. We also asked the families within our community 
how we could help them and what they wanted to see. After all, 
that’s what PTO is about – connecting home and school.  It was 
a blessing for us to be able to meet one of the most requested 
objectives . . . replace the vinyl banner that hung on the front of 
the school with permanent letters.  We hope you are as pleased as 
we are with the beautiful CCS blue letters that now adorn the front 
of the building and are truly proud of the collaborative efforts that 
helped us achieve that goal. 

We are also extremely excited to announce the two newest 
members of our executive committee: Dana Molfetto, vice-chair 
and Cheryl Laffey, events coordinator. Our PTO board has the 
desire to help and the energy to serve, but we need help. Many 
hands make for light work, so we decided to create committees 
and to create a broader team by establishing committees for 

the auction, welcoming new families, planning the fall festival,  
running uniform consignment sale, and facilitating the SCRIP 
program.  

Our freshly formed welcome committee has already begun 
reaching out to new families, working to match them up with 
veteran CCS parents and grade level student mentors. We want 
to establish connections in every grade level and class.  PTO 
connections are parents/guardians willing to serve within our 
school community by attending monthly PTO meetings (or 
reading the minutes if unable to attend) and then sharing news 
with families and teachers in their chosen grade level or class in 
order to help keep us all connected.

We invite you to reach out to any member of the PTO executive 
committee at any time to learn more. Whether you are interested 
in becoming a member of the PTO, volunteering to be on a 
committee, or would simply like to hear what exciting things are 
going on at school, and we would love to hear from you!

 SAVE THE DATE!
Annual PTO Auction

April 11, 2015
   French Creek Golf Club

Elverson, PA

PTO  UPDATE

Suppose that your student is taking a class on St. Paul’s 
epistles, and one night at the dinner table you ask her how 
she’s liking it. “N. T. Wright’s books on Pauline theology 
are great!” she simply replies. Waiting fruitlessly for a more 
complete answer, you finally say,
“I’m sure that they are; and, how are you liking Paul’s epis-
tles themselves?”
“Oh, we don’t get into 
Paul’s own writings in this 
particular class,” she informs 
you. “This class has more to 
do with Paul’s system as a 
whole.”

How would you feel about 
that? Wouldn’t you think—per-
haps with some conviction—
that your student really ought 
to be reading Paul himself in 
such a class? Not only Paul, 
of course, but at least Paul? 

Yet, how many of us wonder 
from time to time whether 
reading primary sources in 
other arenas is really the 
best use of our students’ 
time? Must our students 
trudge through The Code of 
Hammurabi? Wouldn’t it be 
nearly as good for them just 
to read a little about, say, The 
City of God, or The Conso-
lation of Philosophy, or The 
Rule of St. Benedict? Is it ac-
tually so important that they 
read The Social Contract or The Federalist Papers, them-
selves? And then there’s Mein Kampf, for crying out loud—
really?

Well, yes, really. And I’d like to suggest four reasons to think 
that this is a good idea:

Primary sources are history itself. Everything else is in-
terpretation. Interpretation isn’t necessarily bad—it can be 
good (or not), and in any case is inescapable. But in what 
else do you prefer to start (and end!) with another’s interpre-
tation, never looking at the thing interpreted? Do you study 
music or law or Bible or small engine repair or literature only 
by reading about these things? Then why study history only 
by reading about it?

Primary sources help to guard against inbreeding per-
spectives.  Early histories—Livy, Plutarch, Eusebius, and 
such—are no less interpretive than our own histories are. 
But, they interpret from the perspective of a different age. 
This is not to suggest that the value, here, is the superior-

ity of this or that age over our 
own. Not necessarily, anyway. 
But it is to suggest that two 
different ages, even if equally 
wrong, are probably wrong 
at different points. Accounts, 
not only of different ages, but 
also from different ages, guard 
against the inbreeding of per-
spective.

Primary sources often grant 
us windows into the human-
ity of those who went before 
us. History is far more infor-
mative than formative so long 
as it is comprised of names 
and dates and events in the 
abstract, and this is partly be-
cause we default to the un-
spoken assumption that the 
people behind those names 
and dates and events aren’t at 
all like us. But you have only 
to read their own words to see 
just how human—just how like 
you and me—they really were.

Primary sources are of-
ten more enjoyable to read 

than later commentaries on them are. This may strike 
you as counter-intuitive; if it does, you’re probably mistak-
ing ease for enjoyment. I didn’t say that primary sources are 
always easier to read (although sometimes they are—more 
often than you’d suspect), but they are almost always more 
enjoyable to read. Few people enjoy a textbook’s pedantic 
style, no matter how much they enjoy the learning that hap-
pens in spite of it.

Be glad that your student is reading primary sources: you 
have good reason to be. And, for that matter, good reason to 
pick up some of these primary sources yourself!

Reading Primary Sources
by Scott Cline
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In Job 1:10, we find Satan complaining to God; “Have you not put 
a hedge around him and his household and everything he has? You 
have blessed the work of his hands, so that his flocks and herds are 
spread throughout the land.” We see that the Lord has blessed the 
faithfulness of Job and his family  and has allowed a metaphorical 
hedge of protection against evil and ill will that cannot be shaken.  
In Old Testament times, hedges of thorns and brush were used in 
lieu of wood for fencing, and literal hedges of protection allowed 
livestock to thrive rather than be carted off by beasts and predators.
 
The phrase “hedge of protection” persists today, though we are 
certainly not in danger of literal beasts and would doubtless not 
find an additional hedge of thorns to be helpful in the car pick up 
line at school. However, I remember feeling a visceral need for 
a hedge of protection when I first drove my new-born daughter, 
now fifteen, to work with me for the day.  We passed by several 
traffic accidents and narrowly avoided one ourselves, and the news 
that day was filled with horrors of the world.  It made my heart 
jump in my chest to realize that I had so little control over the 

Praying The Perimeter
by Jill Barton

careening happenings around me, and the new little soul that had 
been entrusted to my husband and myself.  Fortunately, we don’t 
usually live with such trepidation, but thinking parents everywhere 
are certainly struck by the sobering responsibility that the Lord 
placed with us as we raise our children. 

 In September, a small group of moms, led by Jen Lebo, 
mother of Brady, Mikey, and Scotty, began a ministry of prayer 
over the students, school and teachers.  It is a small effort—quiet 
and humble. Moms individually take one assigned morning to pray 
over the school community and to walk the parking lot perimeter 
by themselves for about fifteen minutes, looking to strangers as if 
they must be meandering aimlessly. Jen Lebo covers Mondays. 
She explained,  “God laid it on my heart this past season how 
important my job as a mother is, and what a privilege and gift 
it is to put my kids in a school where they are being fed the 
word of God.  I felt this strong realization that I don’t just want 
to drop them off and say “hey, good luck!” and that there was 
something that I could do to cover my kids’ teachers, my kids, 

and the other kids and their teachers in prayer.”  Valerie Overend, 
mom of Christopher and Joshua, prays on Tuesdays. She believes 
that nothing is more powerful than prayer. When asked about the 
difference that it makes to pray from the parking lot, versus just 
from home, or anywhere, Valerie said “it helps me focus; as I go 
by the windows, I think of each teacher and their room, and pray 
a hedge of protection around it. As my focus drifts, I sing songs of 
praise and worship and continue my walk.”

 We’d like to invite all moms, dads, grandparents 
and friends of the school to pray for our students, teachers and 
extended school and local community, whether you’d like to join 
in the rotation of praying the perimeter, or pray from home.  Pray 
for:

A Knowledge of the Lord- I Chronicles 16:11- Seek the Lord and 
his strength, seek his face continually. 
Blessing -Matthew 7:11- If you then, being evil, know how to give 
good gifts to your children, how much more shall the father which 
is in heaven give good things to them that ask him?
Unknown Needs -Romans 8:26- Likewise, the Spirit also helps 
our infirmities, for we know not what we should pray for as we 
ought; but the Spirit makes intercession for us with groanings 
which cannot be uttered. 
Relationship and Community - James 5:16- Confess your faults 

one to another and pray for one another that you may be healed; the 
effectual fervent prayer of a righteous man availeth much. 
Steadfast Developing Faith -Hebrews 4:14- Seeing then that we 
have a great high priest, that is passed into the heavens, Jesus the 
son of God, let us hold fast our profession. 
Joy -I Peter 8--9 Though you have not seen him, you love him; and 
even though you do not see him now, you believe in him and are 
filled with an inexpressible and glorious joy, for you are seeing the 
goal of your faith, the salvation of your soul. 
 
 The other day, I looked out my office window and saw 
someone walking. It took a moment before I realized, “she is 
out there praying for all of us.”  It brought me joy and a shy and 
grateful bashfulness of spirit to see another praying to the King of 
Kings on behalf of me, us, all of the Coventry Christian kids and 
staff. Witnessing that moment allowed me to gain fresh perspective 
on that particular Monday morning, as we continued in our day-
to-day tasks.  I was reminded again that our tasks have a greater 
purpose and calling, as Jen Lebo confessed, “Honestly, I pray that 
there would be a revival, that God would become very real and 
powerful to everyone that comes in contact with CCS, the parents 
who drop their kids off, the kids, the teachers, the landscaping 
crew, the bus drivers. That people would know, without a doubt, 
that God is there.”
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Researchers agree that participation in music has cognitive benefits 
that extend far beyond a student’s artistic appreciation and talent, 
building synapses in the brain and ordering logical thought that 
helps students to excel in academic pursuits, from higher level 
mathematics to language to fine motor development. Because of 
the way music develops students artistically and academically and 
equips them as musical worshipers of God, Coventry Christian 
School has made an unswerving commitment to providing students 
with excellent musical instruction.

CCS students have responded with overwhelming involvement in 
private music instruction at the school. To illustrate this point, 34% 
of students in K-12 participate in individual piano, voice, violin, 
cello, percussion, woodwind or brass instruction. But just what is 
the added benefit to taking a private lesson in addition to ensemble 
sessions?  Private instruction allows a teacher to address particular 
technique issues unique to each student, whether nuances as subtle 
as hand position on a keyboard or bow, or throat tension in a brass 
player or singer, or articulation challenges.  In an ensemble setting, 
no director can take the time away from the group to correct and 
guide these subtleties that separate a passable musician from one 
that truly excels.

In larger ensembles, less experienced students can “draft” on the 
most competent musicians, absorbing rhythmic execution from 
others and hiding tone quality issues within the group. But in private 
instruction, the student observes his or her own level of preparation 
and can be honest, in a safe environment, about the places that 
need improvement. The one-on-one instructional  environment of 
private lessons creates an atmosphere of maximum accountability 
for each student and for his or her level of dedication to at-home 
practice and improvement.

Finally, the private lesson structure creates an intergenerational 
mentor-student relationship. In the right pairing, students develop 
a relationship with their instructor that compels them to perform 
to their best ability. Performing alone, in front of someone whose 
job it is to assess performance accuracy and quality, but at the 
same time is a beloved mentor, builds relational skills and simple 
bravery. The private instructor enjoys the privilege of guiding 
students through inevitable failures, and in the process, helps these 
musicians develop resiliency and perspective.

Here are a few examples of ways CCS is supporting students in 
individualized music instruction this year:

• CCS has facilitated the placement of four donated pianos in 
the homes of families with students who might not have otherwise 
had access to a full-sized instrument.
• Cello lessons have been added to the already thriving violin 
program.
• Two private voice students, sixth grader Isabelle Rumberger, 
and fifth grader Ava Novotny, have been nominated to attend 
our first Pennsylvania Music Educators Association (PMEA) 
Elementary Songfest, an annual festival chorus comprised of 
director-recommended 5th and 6th grade singers drawn from 
schools all across the state. One day of intensive ensemble 
instruction will culminate in a fabulous concert on November 14th.
• Over $20,000 of musical instruments have been donated over 
the last three years for student use: a baby grand piano, two upright 
pianos, a set of four Timpani, a trumpet, and assorted auxiliary 
percussion for both band and general music classes.

December 5 & 6
Visit www.seatyourself.biz/coventrychristian 

to reserve tickets.

Academic ExcellenceMusic
by Scott Minor

Through



I have grown up in a Christian home, so I didn’t have any radical 
changes or transformations in my life when it comes to Christianity. 
I grew up in church, eating graham crackers and listening to flannel 
graph presentations of stories like Daniel in the Lion’s Den every 
Sunday. My faith started as a little kid, and I have slowly grown up 
into it.  I have often wondered whether my testimony can have any 
impact upon people since it always seems to me that people react 
best to stories about faith in which converts have taken a complete 
180 degree turn such as when a Muslim becomes Christian or an 
atheist turns to Christianity. I mean, that is the story everyone 
wants to hear, right? I think this is one of the many reasons that 
led me to choose Mother Teresa as the hero I wanted to talk about. 
I could relate to Mother Teresa because there were no 180 degree 
turns in her life either. She grew up in a Christian environment 
and through her vast knowledge of Christ she became an amazing 
person and ended up helping so many people.
Mother Teresa was born on August 26, 1910 into a very religious 
family. Mother Teresa’s generous personality started early as she 
modeled influences from her mother. When her father died she 
became even closer to her mother. Her mother told her, “My Child, 
never eat a single mouthful unless you are sharing it with others. 
Some of them are our relations, but all of them are our people.” 
Mother Teresa had her first true encounter with Jesus when she was 
twelve, during an annual pilgrimage to the chapel of the Madonna 
of Letnice, and from that point on she didn’t hesitate to devote her 
life to Christ. She worked in an all-girls school for 13 years after 
becoming a nun at age 18. Her life dramatically changed when she 
was in the Himalayas. It was there that she had a calling to go do 
God’s bidding in the slums of Calcutta. She felt called to help the 

poor and the needy. After six months of medical training she went 
to Calcutta in her blue and white scarf, which would wear for the 
rest of her life. Through her hard work she was recognized with 
many awards and in 1979 was awarded the Nobel Peace Prize. 
She was a truth and a blessing to all who met her. Most of all I 
believe she was a light, and that is the trait for which I most look 
up to her. I personally have always strived to be a light for Jesus 
Christ and to give an example of His love as much as possible. 
Mother Teresa did this so well. She unconditionally loved people 
that many citizens looked down upon. With an open mind and 
heart Mother Teresa helped others and never asked for anything 
in return. This is an attribute I believe we could all benefit from 
trying to model.  
We don’t have to travel to every slum in America to make a 
difference.  Doing so would fill a great need, but it isn’t reasonable 
to expect that we would all go.  Still, we can all make an impact 
where we are.  It is the little things that can make a real difference. 
When we apply some of Mother Teresa’s great personality traits 
in our own life we can expect to see God do His will through us. 
If we have a willing, open-minded, loving personality, God can 
use each of us where we are currently planted. You don’t have 
to devote your whole life to being a nun, unless that is what you 
feel is your calling, but we do need to show compassion to others 
and kindness as we interact with each other daily.  Who was the 
last person you impacted positively with kindness?  I’m going to 
leave you with something Mother Teresa said that I thought was 
pretty awesome.    She said, “Give me the strength to be ever the 
light of their lives, that I may lead them at last to you.”

20 21

The following is the transcript of the speech delivered by Annie at the 
2014 Founders Dinner.

by Annie Kitchell (9th grade)

Willing to Be

On a day off of school, a 6th grade girl spends three hours 
studying.  On a sunny afternoon, four  elementary school boys face 
off in a pick-up soccer game.  On a rainy Wednesday afternoon, 50 
students crowed into the school’s vestibule waiting to start tutoring  
On these days, I give thanks for the miracles that are happening 
through Project Purpose.  It is these miracles that those of us 
serving with Project Purpose have been waiting for and hoping to 
see.  It is these miracles that cause us to pause and give praise to 
Him who does miracles.  

As 2014 draws to a close we cannot help but reflect back on 
this year at Project Purpose.  As we reflect, we see the countless 
moments, conversations, and miracles for which we have to be 
thankful.  Often times, in the heart of ministry, it is easy to miss 
the moments for which God desires us to give thanks, but His word 
is clear: we are to give thanks always.  Thanksgiving leads to a 
joyful spirit.  When our hearts are joyful we see those moments, 
conversations, and miracles that we might otherwise overlook.  We 
see the miracle of how God is redeeming and restoring.    

When our hearts are like Christ’s, who gave thanks the night 
before he knew he would die, we see how God is working through 
Project Purpose.  We use this space to give thanks to the Father for 
the good at Project Purpose.  We ask that you, reader, give thanks 
with us.

We give thanks for God’s love.  The thing about His love, is that 
it is far greater than our love.  He loves Project Purpose students 

and families far more than we do.  He loves them because they 
are His.  For this we are thankful.  His love is true and active.  
His love causes us to love.  It causes His people to step outside of 
themselves and to love their underserved neighbors in Pottstown.  
His love fills us with compassion and grace.  It fills Project Purpose 
students and families with hope.  His love is wrapped around 
the children, mothers, fathers, and grandparents that we serve at 
Project Purpose.

We give thanks for the children who are a part of Project Purpose.  
We give thanks for these 70 beautiful kindergarten-12th grade 
students who come to tutoring.  We give thanks because on 
Sunday, Wednesday, and Thursday afternoons they could choose 
to be anywhere, but they choose to return to school.  They choose 
to spend time with a volunteer, a friend who loves them.  These at-
risk children, whom our culture labels as disinterested, choose to 
read and practice math.   They choose to complete projects, study 
for tests, and find their own joy as they do it.  How can we not be 
thankful for these children?

We give thanks for Jesus Christ’s life on Earth.  His life modeled 
what it looks like to love the poor and broken.  His posture of grace 
and truth is our example for how to love our neighbors.  It is the 
perfect example of how to serve Project Purpose students because 
He was the perfect servant.  It is the perfect example for how to be 
thankful because He was always thankful.  So we give thanks for 
Him who models love and thanksgiving.  

A Time of

at Project Purpose
Thanksgiving

by Rachel Kratz

The Light
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The Faculty Welcomes Scott Cline and Kristen Ridge
CCS is blessed to have acquired two exciting new faculty members: 
Mr. Scott Cline, secondary humanities, and Mrs. Kristen Ridge, 
five-morning preschool. 
Mr. Cline, his wife Elizabeth, and their four children come to us 
from the Lancaster area.  Mr. Cline is an alumnus of Northland 
International University in Wisconsin, where he earned a degree 
in Biblical Studies.  Recommended to us by the creator and editor 
of our Omnibus curriculum, Ty Fischer, headmaster of Veritas 
Academy and board member of the Association of Classical and 
Christian Schools, and by Greg Strawbridge, author of Classical 
and Christian Education:  Recapturing the Educational Approach 
of the Past, Mr. Cline has established himself early as a student 
favorite due to his intriguing classes and strong rapport with his 
students.
Mrs. Kristen Ridge was recently hired as the lead teacher in the five-
morning three-year-old class.  Mrs. Ridge comes to us with more 
than 15 years teaching experience in preschool and Kindergarten.  
She previously taught at Fairview and Pennview Christian schools.  
Mrs. Ridge holds a bachelor’s degree in Elementary and Early 
Childhood Education from Kutztown University. 
Mrs. Ridge attends New Hanover United Methodist church.  She 
is married with two daughters.  When it comes to teaching, her 
favorite part is the different personalities of the children.  They 
are always coming up with new stories, and this makes her job fun 
and joy-filled. 

Science Committee Update
The Science Curriculum Committee held its first meeting in 
October to take the next steps in evaluating the existing curriculum 
and selecting new resources for science instruction in the grammar 
school (K-5).  Sub-committees were set up that will:
      1) Identify the key concepts, core knowledge and skills that 
a student entering middle school will need to master in order to 
succeed in secondary school and in college.
      2) Conduct research on best practices from high achieving 
schools, especially the curriculum followed by the leading classical 
Christian schools of the Association for Classical Christian Schools 
(ACCS). 
      3) Consolidate research findings into four top resource selections 
for consideration by the board of trustees.  

CCS Begins renewed focus on Technology
Over the summer CCS took its first step toward a renewed emphasis 
on technology.  All Secondary classrooms were outfitted with 
uniform A/V carts, projection, and sound systems, with docking 

stations for staff laptops.  Additional investment was made into 
the network infrastructure to help bolster our technology capacity.  
A committee of parents, teachers, board members and others has 
started a full review of our technology program at CCS.  They 
will develop a plan to improve our technology program and make 
certain that we are using technology in the best way possible for 
our students.

All Fall Teams Make Playoffs
The Eagles had a competitive fall season in soccer and volleyball 
with all four teams making the ACCAC league playoffs.  The 
Lady Eagles led the way with the high school girls volleyball team 
finishing 10-4.  The middle school boys soccer team, led by coach 
Jeff Hunsberger, also finished with a winning record of 9-5-1.  
Basketball season kicks off Monday, December 8th, with home 
games against rival Salem.  Go Eagles!

Service Week set for May 18-22  
Class trips are longstanding tradition in our secondary program.  
In 2008, we began the process of refocusing our major trips upon 
mission and service.  In May, students in grades 10-12 will have the 
opportunity to build our sixth house for a family in Mexico.  Those 
who do not go on the Mexico team will take part in a week-long 
service project serving the residents of Pottstown and surrounding 
communities in our first ever local service week.  All high school 
classes will be suspended the week of May 18-22 while the 9th 
grade goes backpacking in Virginia and grades 10-12 glorify God 
through service.

Eagles 
    Roundup

Fall House Games 2014
Congratulations to Elliot and Wilberforce Houses!



699 N. Pleasantview Rd.
Pottstown, PA  19464-2615

Non-Profit
U.S. Postage

PAID
Pottstown, PA
Permit No. 194

Address Service Requested


